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Land Acknowledgement 
 

UBC’s Point Grey Campus is located on the traditional, ancestral, and unceded 
territory of the Musqueam people. The land it is situated on has always been a place 
of learning for the Musqueam people, who for millennia have passed on in their 
culture, history, and traditions from one generation to the next on this site. Our 
conversations, relations of learning and knowledge production not only takes place 
on this land, but is informed by this land, and is answerable to Indigenous peoples.  

 
Instructor 
Sarah Munawar, B.A., M.A., Ph.D Candidate (UBC) 
 
Course Description 

In this course, students will map the intersections between colonialism, race and 
the development of non-secular feminist thought and praxis. The course begins with a 
challenge to the secular/religious binary within western feminist thought as a bi-product 
of coloniality. Students will explore, and experiment with various feminist methodologies 
from the Abrahamic traditions to learn the dynamic and contested ways in which 
religious (con)texts are transformed into feminist meanings, to empower women as 
makers and authors of the Divine. A discussion of religious feminisms must be rooted in 
an intersectional framework in which we ask the difficult questions of how the 
Abrahamic religions, including their feminist traditions, have been complicit in 
colonialism, and what pathways Islamic, Christian and Jewish feminist thought and 
praxis share in the work of justice. The aim of this course is to widen, expand and layer 
our understandings of how what religious feminism means and the role it plays in 
contemporary struggles. For such a project, it is important to include both primary 
religious texts such as divine Revelation, parables, poetry etc., secondary interpretations 
by women of the faith who may or may not identify as feminist and are writing in 
response to questions of gender, justice and the Divine, and finally, texts that reveal 
methods for textual exegesis within a tradition of faith.   

For example, the text “Quran and Woman” (1999, 2006) written by Islamic-
feminist Amina Wadud was not written as a feminist text at the time, although she now 
identifies as a feminist, and used feminist categories of analysis within the text through 
the tradition of Islam. Such a range of different types of sources will make for a deep 
engagement with each tradition, method and its possibilities for feminist interpretation 
and praxis. The course will unfold in three phases: 1) Learning De-Coloniality as a 
Critical, Historical and Interpretive framework of thought and praxis; 2) Historicizing 
feminist categories of analysis and traditions of faith within the contexts of coloniality; 
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and 3) Creating inter-faith and inter-sectional conversations on feminism in response to 
contemporary political struggles.  

 
GRSJ Statement of Inclusion and Respect 

Gender, Race, Sexuality and Social Justice (GRSJ) is a multidisciplinary field, 
which brings together teachers and students from diverse academic and personal 
backgrounds, ways of learning, communicating and responding to assignments. This 
diversity is an intellectual asset that can benefit from common principles of critical 
thinking and academic guidelines in evaluation procedures across all Institute courses. 
Instructors will adapt these general principles and guidelines where necessary in their 
own courses. Non-sexist, non-racist, non-homophobic, non-transphobic and 
nonheterosexist language is expected in GRSJ class discussions and course assignments. 
The GRSJ Institute is committed to creating a respectful workplace and learning 
environment that supports inclusion based on the principles of equity, diversity and social 
justice. Our Institute’s commitments and approach to ensuring these principles at the 
institutional level include progressive approaches to inclusive campus culture; equitable 
demographic composition; orienting new students, faculty, and staff to relevant policies 
and procedures; and a social justice perspective on learning, teaching and research in 
order to create an educational and employment environment that supports our community 
members’ full participation. The Institute is committed to providing accessible, usable, 
and welcoming spaces for faculty, staff, students, and visitors with disabilities, members 
of racialized communities, trans and gender-diverse peoples, regardless of their age, 
income, social status, religion, ethno- linguistic, nationality and citizenship status. GRSJ 
courses occur in learning environments that are inclusive of gender identity, gender 
expression, sex, race, ethnicity, class, sexual orientation, ability, age, etc. Students, 
instructors, visitors and readings/media in GRSJ courses often raise controversial issues. 
Learners and educators expect to be treated respectfully at all times and in all 
interactions. Disagreements can occur among course participants without being 
disagreeable and offensive. Please e-mail your professor and TA your name and pronoun 
and how you would like these to be used 
 
Course Learning Objectives: 
 
This course has 7 core learning objectives. Students will be able to:  

 
1. Students will learn and experiment with basic methods of textual 

interpretation such as hermeneutics, post-colonial literary theory, 
intersectional feminism, comparative theory, de-coloniality and 
historicism.  

2. Students will de-parochialize their understandings of feminist concepts 
through exposure to non-Western and non-secular (con)texts of feminist 
thought and modes of knowledge production. 

3. Students will gain a basic understanding of the range of questions, 
(con)texts and challenges faced by feminists working within various 
religious traditions in response to the racialized, gendered, and colonial 
violence that define our contemporary political landscapes.  
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4. Students will write a short research paper (1500 words) using a method of 
interpretation to create a feminist exegesis of a religious (con)text in 
response to a contemporary issue.  

5. Students will develop confidence in expressing complex ideas and 
experiment with different roles within the field through various interactive 
and dialogue-based exercises where they will act as facilitators, lecturers, 
active listeners and discussants.  

6. Students will post short weekly reflections on slack.com in response to in-
class assignments to reflect on how their ideas and understandings of “the 
religious Other” are challenged, unsettled and transformed throughout the 
development of the course. The objective of this is to show students the 
relationship between the praxis and the theory of practitioners of religious 
feminism as an embodied activity.  

7. Student will produce a non-fiction prose piece on a topic chosen by the 
class which will be transformed into a digital anthology of short stories to 
be shared with their classmates as the final assignment.  

8. Each student will create a 20-minute seminar style presentation on a 
lecture topic. Lecture topics will be assigned in the first class. 
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Course Format: 
 

The format of the course will be 1 3-hour seminar a week. There will be a short 
lecture each week in which I will introduce key themes, questions and concepts 
from the readings, followed by facilitated dialogue. 

 
 

 
 
 

Assignment/Due Date Description 
Seminar Presentation + 
800-1000 word literature 
review 
 
 
Due Date: To be uploaded 
24 hours before the lecture 
on slack.com general page. 
 
Evaluation Worth: %25 of 
your final grade 

The presentation must include: 
1. Historical/Social context of readings 
2. Outline of Main argument 
3. Key Concepts 
4. Critical Questions/Issues that arise from the text 
5. Observations / Possible Lines of Inquiry  

 

Non-Fiction Prose (1000-
1500 words) 
 
Evaluation Worth: %25 of 
your final grade  
 
Due Date: March 13th, in 
class. 

An example of a non-fiction political theory prose pieces can 
be seen in the sample essays posted on slack.com by Audre 
Lorde, Jacques Derrida, W.E.B Du Bois, Alice Walker and 
Julia Kristeva. The purpose of this experiment is to explore 
writing in your own voice to express complex ideas and 
relationships between concepts/issues in the course. Themes 
and topics will be decided collectively in the first lecture of 
the class. Prose pieces will be collated by the instructor at the 
end of the class to create a digital anthology of stories. 
Students are encouraged to include multi-media 
supplementary material.  

Short Paper 2000 words 
 
Evaluation Worth: %40 
 
Due Date: February 13th, in 
class. 
 

Students will produce a traditional style academic paper on a 
research question of their choice that is consistent with course 
themes and concepts and developed in response to a text. The 
purpose of this essay is to perform a close reading of 1-2 texts 
in the syllabus, use a method to interpret a religious text and 
develop critical analysis/commentary skills.  

In-Class Assignments and 
Participation/Attendance 
 
Evaluation Worth: %10 
 

There will be a few interactive and reflective in-class 
assignments that will be collected at the end of lecture to 
count towards the participation grade. In-Class and virtual 
comments and discussion will also be included as a part of 
this grade.  
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Readings 

 
JANUARY 2019 

January 2  
Lecture 1: First Day of Classes (Introduction) 
 
January 9  
Lecture 2: Introductions, Body-Mapping/Storytelling Exercise, Setting up Course 
Themes 
 
Mignolo, Walter D. "Introduction: Coloniality of Power and De-Colonial Thinking." 
Cultural Studies, vol. 21, no. 2-3, 2007, pp. 155-167. 

 
January 16  
Lecture 3: De-Coloniality as a Critical-Historical-Interpretive Framework: A 
Backgrounder  
 
Note: Choose any 3 of the following readings on de-coloniality. The task is to 
understand key concepts, histories, categories of analysis within this field of study. We 
will be creating a large mind map in class to investigate what is needed of religious 
feminist theorizing to be de-colonial. 
 
Mignolo, Walter D., and Madina V. Tlostanova. "Theorizing from the Borders: 
Shifting to Geo- and Body-Politics of Knowledge." European Journal of Social 
Theory, vol. 9, no. 2, 2006, pp. 205-221. 

Maldonado-Torres, Nelson. "On the Coloniality of being: Contributions to the 
Development of a Concept." Cultural Studies (London, United Kingdom), vol. 21, no. 
2-3, 2007, pp. 240-270. 

Grosfoguel, Ramon. "The Multiple Faces of Islamophobia." Islamophobia Studies 
Journal, vol. 1, no. 1, 2012, pp. 9-33. 

Lugones , MARÍA. "Toward a Decolonial Feminism." Hypatia, vol. 25, no. 4, 2010, 
pp. 742-759. 
 
Grosfoguel, Ramon. "What is Racism?" Journal of World-Systems Research, vol. 22, 
no. 1, 2016, pp. 9-15. 

Vinayaraj, Yahu T. "Spivak, Feminism, and Theology." Feminist Theology, vol. 22, 
no. 2, 2014, pp. 144-156 
 
January 23   
Lecture 4: De-Colonizing Islam, Christianity and Judaism 
 
Note: Choose 1 reading from each cluster: 
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Cluster 1:  

Ahmed, Shahab. 2016. What Is Islam? The Importance of Being Islamic. Princeton ; 
Oxford: Princeton University Press. (Pages 176-19 –Learning Outcome: understand his 
argument on the religious/secular binary and its historical origins, and why it should 
not be applied as a category of analysis for understanding Islam) 

Bracke, Sarah, and Nadia Fadil. 2008. Islam and Secular Modernity under Western 
Eyes:A Genealogy of a Constitutive Relationship. . Working Paper. 
http://cadmus.eui.eu//handle/1814/8102 (January 27, 2019).  

Cluster 2: 
 

“Jewish Thought, Postcolonialism, and Decoloniality: The Geo-Politics of a Barbaric 
Encounter”. Slabodsky, S. (2014). Decolonial Judaism: Triumphal failures of barbaric 
thinking (First ed.). New York: Palgrave Macmillan. 

 
Slabodsky, Santiago. "In Network: The Case for Decolonial Jewish 
Thought."Политикологија религије, vol. X, no. 2, 2016, pp. 151-171. 
 
Cluster 3:  

Dube, DR Musa W. 2000. Postcolonial Feminist Interpretation of the Bible. St. Louis, 
Mo: Chalice Press.  (Pg. 3-47) 

Kaunda, Chammah J., and Roderick R. Hewitt. "Toward Epistemic Decolonial Turn in 
Missio-Formation in African Christianity: Toward Epistemic Decolonial 
Turn." International Review of Mission, vol. 104, no. 2, 2015, pp. 378-392. 
 
 
January 30   
Lecture 5: The Hermeneutics of Scripture : Islam 
 
Choose any of the following 3 readings: 
 
Kahf, Mohja. "She Who Argues: A Homily on Justice and Renewal." The Muslim 
World, vol. 103, no. 3, 2013, pp. 295-304. 
 
“Introduction”  Wadud, Amina. Qurʼan and Woman: Rereading the Sacred Text from a 
Woman's Perspective. Oxford University Press, New York, 1999. 
 
“Part II: Three Methods of Feminist Quranic Interpretation” Hidayatullah, Aysha A., 
and University Press Scholarship Online. Feminist Edges of the Qur'an. Oxford 
University Press, New York, NY, 2014.  
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Barlas, Asma. "The Qur'an and Hermeneutics: Reading the Qur'an's Opposition to 
Patriarchy1." Journal of Qur'Anic Studies, vol. 3, no. 2, 2001, pp. 15-38. 
 

“Part 1: Sacred Text as a Political Weapon, A Tradition of Misogyny 1 and 2” 
Mernissi, Fatima. 1991. The Veil and the Male Elite : A Feminist Interpretation of 
Women’s Rights in Islam.  

Abu-Lughod, Lila. Do Muslim Women Need Saving? Harvard University Press, 
Cambridge, Massachusetts, 2013. 

 “Asserting Authority, Enriching Tradition.” Chaudhry, Ayesha S. 2013. Domestic 
Violence and the Islamic Tradition: Ethics, Law, and the Muslim Discourse on Gender. 
Oxford University Press.  

 
FEBRUARY 2019 

February 6  
Lecture 6: The Hermeneutics of Scripture : Judaism 
 
Note: Choose any 3 readings from below.  

“To Race, to Class, to Queer: Jewish Feminist Contributions to Intersectionality 
Studies.” Brettschneider, Marla. Jewish Feminism and Intersectionality. State 
University of New York Press, Albany, 2016. 

Adelman, Rachel. "“Passing Strange”—Reading Transgender Across Genre: Rabbinic 
Midrash and Feminist Hermeneutics on Esther." Journal of Feminist Studies in 
Religion, vol. 30, no. 2, 2014, pp. 81-97. 

“Freedom, liberation and context as hermeneutical tasks.” Schroer, Silvia, and Sophia 
Bietenhard. Feminist Interpretation of the Bible and the Hermeneutics of 
Liberation. vol. 374;374.;, Sheffield Academic Press, London;New York;, 2003. 

“A secular, Jewish, feminist look at the Bible” -Tal Ilan (In the same text as above) 
 
“Hearing Hannah’s Voice: The Jewish Feminist Challenge and Ritual Innovation.” 
Berner, Leila. Haddad, Yvonne Y., and John L. Esposito. Daughters of Abraham: 
Feminist Thought in Judaism, Christianity, and Islam. University Press of Florida, 
Gainesville, FL, 2001. 
 
 
Judith Plaskow 

- Preaching Against a Text” Sermon  
- “God: Some Feminist Questions” 
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- “Is it not in Heaven? Feminism and Religious Authority” 
 

“Feminist intimations of the holy in Auschwitz.” Raphael, M., & Taylor & Francis 
eBooks - CRKN. (2003). The female face of god in auschwitz: A jewish feminist 
theology of the holocaust. New York;Ipswich;: Routledge. 
doi:10.4324/9780203469071  

Decolonizing Yahweh: A Postcolonial Reading of 2 Kings 24–25 186 by Kari Latvus 
in Sugirtharajah, R. S., and Wiley Online Library. The Postcolonial Biblical 
Reader. Blackwell Pub, Oxford;Malden, MA;, 2006;2008;2005;. 
 
 
February 13   
Lecture 7: The Hermeneutics of Scripture : Christianity 
 
Note: Choose one from each of the reading clusters. 
 
Cluster 1: 
“Section: Empire and Method.” Dube, DR Musa W. 2000. Postcolonial Feminist 
Interpretation of the Bible. St. Louis, Mo: Chalice Press.   

“The Bible and Colonization.” Brett, Mark G. Decolonizing God: The Bible in the 
Tides of Empire. vol. 16;16.;, Sheffield Phoenix Press, Sheffield, 2008. 

Cluster 2: 
 
“The Influence of Feminism on Christianity” by Alice L. Laffey in Haddad, Yvonne 
Y., and John L. Esposito. Daughters of Abraham: Feminist Thought in Judaism, 
Christianity, and Islam. University Press of Florida, Gainesville, FL, 2001. 
 
“Christian Feminist Theology: History and Future” by Rosemary Radford Ruether in 
Haddad, Yvonne Y., and John L. Esposito. Daughters of Abraham: Feminist Thought 
in Judaism, Christianity, and Islam. University Press of Florida, Gainesville, FL, 2001. 
 
Cluster 3: 

Segovia, Fernando. 2005. “Biblical Criticism and Postcolonial Studies: Toward a 
Postcolonial Optic.” In The Postcolonial Biblical Reader, ed. R. S. Sugirtharajah. John 
Wiley & Sons, Incorporated, 33–44.  

Pui‐lan, Kwok. 2008. “Making the Connections: Postcolonial Studies and Feminist 
Biblical Interpretation.” In The Postcolonial Biblical Reader, Blackwell Publishing 
Ltd, 45–63.  

Cluster 4:  
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Dube, Musa W. "Rahab Says Hello to Judith: A Decolonizing Feminist Reading." 
Blackwell Publishing Ltd, Oxford, UK, 2008;2006;. 

Donaldson, Laura.2006. “The Sign of Orpah: Reading Ruth through Native Eyes.” In 
The Postcolonial Biblical Reader, ed. R. S. Sugirtharajah. Oxford, UK: Blackwell 
Publishing Ltd, 159–70. http://doi.wiley.com/10.1002/9780470775080.ch10 (February 
23, 2019).  

 

“Breaking the Established Scaffold: Imagination as a Resource in the Development of 
Biblical Interpretation” Martínez-Vázquez, Hjamil. 2005. “Breaking the Established 
Scaffold: Imagination as a Resource in the Development of Biblical Interpretation.” In 
Her Master’s Tools?: Feminist And Postcolonial Engagements of Historical-Critical 
Discourse, eds. Caroline Vander Stichele and Todd C. Penner. BRILL, 71–91.  

 
 
February 20  
READING BREAK 
February 27  
Lecture 8: Feminist and De-Colonial Theologies of Liberation 
 
Note: Choose one from each of the reading clusters. 
 
Core Cluster:  

Demichelis, Marco. "Islamic Liberation Theology. an Inter-Religious Reflection 
between Gustavo Gutierrez, Farīd Esack and Ḥamīd Dabāšī." Oriente Moderno, vol. 
94, no. 1, 2014, pp. 125-147. 

Gustavo Gutiérrez, M. "Notes for a Theology of Liberation." Theological Studies, vol. 
31, no. 2, 1970, pp. 243. 

 
Cluster 1: 

“Hermeneutical Keys: The Engaged Interpreter and the Search for Liberating 
Meaning” Esack, Farid. Qurán, Liberation & Pluralism: An Islamic Perspective of 
Interreligious Solidarity Against Oppression. Oneworld, Oxford, England;Rockport, 
MA;, 1997. 

“Resisting the Empire” Or “Liberation Theodicy” Dabashi, Hamid, et al. Islamic 
Liberation Theology: Resisting the Empire. Routledge, London;New York;, 2008, 
doi:10.4324/9780203928387. 
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Cluster 2: 
“The Implications of the Text of Esther for African Women’s Struggle for Liberation” 
by Itumeleng J. Mosala  in Sugirtharajah, R. S., and Wiley Online Library. The 
Postcolonial Biblical Reader. Blackwell Pub, Oxford;Malden, MA;, 2006;2008;2005;. 

Huie‐Jolly, Mary. "Maori “Jews” and a Resistant Reading of John 5.10‐47." Blackwell 
Publishing Ltd, Oxford, UK, 2006;2008;. 

Kaur, Valarie. 2018. Valarie Kaur: 3 Lessons of Revolutionary Love in a Time of Rage 
| TED Talk.  

https://www.ted.com/talks/valarie_kaur_3_lessons_of_revolutionary_love_in_a_time_
of_ rage/transcript?language=en (February 7, 2019).  

West, Gerald. "Two Modes of Reading the Bible in the South African Context of 
Liberation."Journal of Theology for Southern Africa, no. 73, 1990. 

 
Cluster 3:  
James Cone 

- Christianity and Black Power 
- Black Theology and the Black Church: Where do we go from here? 
- Whose Earth is it anyway?  

Cluster 4:  
Ellis, Marc H., and Project Muse University Press Archival eBooks. Toward a Jewish 
Theology of Liberation. Baylor University Press, Waco, 2004. 
 

MARCH 2019 
March 6  
Lecture 9: Feminist + De-Colonial Theologies of Liberation 
 
Note: Choose any of the following 3 readings.  
 

Dube, Musa. 2003. “Jumping The Fire With Judith: Postcolonial Feminist 
Hermeneutics Of Liberation.” In Feminist Interpretation of the Bible and the 
Hermeneutics of Liberation, Journal for the study of the Old Testament. Supplement 
series, eds. Silvia Schroer and Sophia Bietenhard. Sheffield Academic Press, 60–76.  

“We will know each other by our fruits – feminist exegesis and liberation theology” by 
Silvia Schroer Schroer in Schroer, Silvia, and Sophia Bietenhard. Feminist 
Interpretation of the Bible and the Hermeneutics of Liberation. vol. 374;374.;, 
Sheffield Academic Press, London; New York;, 2003. 



 11 

“The Biblical Hermeneutics of Liberation from the perspective of Asian Christian 
Women: Recovering the Liberation Tradition of Early Christianity in Korea” by Kyung 
Sook Lee in Feminist Interpretation of the Bible and the Hermeneutics of 
Liberation. vol. 374;374.;, Sheffield Academic Press, London; New York;, 2003. 
 
 
“The Question of Social Location and Post-Colonial Feminist Hermeneutics of 
Liberation” by Yak-Hwee Tan in Feminist Interpretation of the Bible and the 
Hermeneutics of Liberation. vol. 374;374.;, Sheffield Academic Press, London; New 
York;, 2003. 
 
March 13  
Lecture 10:   
 
Note: Choose any 3 of the following readings: 

“An Indian and a Feminist Perspective of Androgyny” Goldberg, Ellen, and Project 
Muse University Press Archival eBooks. The Lord Who is Half Woman: 
Ardhanārīśvara in Indian and Feminist Perspective. State University of New York 
Press, Albany, 2002. 

“Desire and Dominion” Raṿeh, ʻInbar, Kaeren Fish, and Project Muse. Feminist 
Rereadings of Rabbinic Literature. Brandeis University Press, Waltham, 
Massachusetts, 2014. 

 
 
“The Breasts of Columbus” Donaldson, Laura E., and Pui-lan Kwok. Postcolonialism, 
Feminism, and Religious Discourse. Routledge, New York, 2002;2001 
 

Sells, Michael. "sound, Spirit, and Gender in Sūrat Al-Qadr." Routledge, 2016;2001;. 

“The Jawari or Revolution in the Harem” in Mernissi, Fatima, and Mary J. 
Lakeland. The Forgotten Queens of Islam. Polity Press, Cambridge, 1993. 

 
 
March 20  (2 people) 
Lecture 11: Queering Feminist Theology 
 
 
Choose any of the following 3 readings:  
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“John Rechy’s Outlawed Spiritualities: Liberation Theology in Gay Texts” Alvarez, 
Alma R. "John Rechy’s Outlawed Spiritualities: Liberation Theology in Gay Texts." 
Routledge, 2007. 

Brettschneider, Marla. "Ritual Encounters of the Queer Kind: A Political Analysis of 
Jewish Lesbian Ritual Innovation." Journal of Lesbian Studies, vol. 7, no. 2, 2003, pp. 
29-48. 

“The Politics of Penetration: Section 377 of the Indian Penal Code” Vanita, 
Ruth. Queering India: Same-Sex Love and Eroticism in Indian Culture and 
Society. Routledge, New York, 2002;2001;. 

“Eunuchs, Lesbians and other Mythical Beasts: Queering and De-Queering the Kama 
Sutra” Vanita, Ruth. Queering India: Same-Sex Love and Eroticism in Indian Culture 
and Society. Routledge, New York, 2002;2001; 

Robyn, Henderson-Espinoza. "Queering Desire 1." vol. 1, Routledge, 2017. 

“Virgin Mary, mother of God From phallic fetish to fleshy womanhood?” by  Lisa 
Isherwood in Isherwood, Lisa, and Dirk von der Horst. Contemporary Theological 
Approaches to Sexuality. vol. 1, Routledge Ltd, Milton, 2017, 
doi:10.4324/9781315694238. 

Escalante, Alejandro S. "sacramental sex/uality." vol. 1, Routledge, 2017. 

“Good Sex A Jewish Feminist Perspective” by Melanie Malka Landau in Ruttenberg, 
Danya, and Project Muse University Press Archival eBooks. The Passionate Torah: 
Sex and Judaism. New York University Press, New York, 2009. 

 
 

 
Course Evaluations 

 
1) Seminar presentation + Literature Review 

 
 
In graduate school, individuals are expected to give 20-30 minute presentations on the 
week’s readings as a way of setting up the topic and themes for the class at the beginning 
of the seminar. It is an opportunity not just to provide a literature review/summary to 
colleagues, but also a way to translate knowledge, interpret complex concepts in your 
own unique way. This is your space to shine, experiment, and develop your own modes 
of translating knowledge, textual interpretation and designing critical inquiry.  
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Do not stress about stuttering, brain freezes, nerves, or anxiety in the embodiment and 
performance of your presentation. This happens to all of us. I will not at all be taking 
marks off for these issues, how you speak, the embodiment of presenting etc. Instead, I 
will focus on evaluating how closely and critically you engage with course content and 
how you transform readings into interactive material that engages the class. 
 
If you feel that you can transform the presentation into an interactive workshop, or 
storytelling exercise, and may need a bit more time, you can take up to 30 minutes to 
communicate your material and realize your intentions. Please meet with me before the 
seminar so we can figure out the logistics and make sure you are supported in your 
vision. 
 
Format: The presentation must include: 
 

1. An Intention: What do you want your peers to “take” from this 
experience/presentation? What do you offer to them as a gift in their learning 
process?  

2. Historical/Social context of Readings: Identify fields of literature, 
methods/theoretical frameworks, categories of analysis used by the authors, and 
which traditions they rely on to frame their analysis. 

3. Outline of Main argument: Create a visual representation that is easy to grasp 
the text’s argument such as a mind-map, a word-map, an interactive story etc. 

4. Key Concepts: Identify key themes and concepts to assist students in learning 
new vocabularies, share in the work of knowledge translation. 

5. Critical Questions/Issues: Create a set of 5 critical questions that arise from the 
text itself. Try not to go straight to critiquing the text, but instead use the text to 
guide you: what does it identify as problems, issues to be addressed? How can its 
frames of analysis be fine-tuned and historicized? Or connect the text to other 
readings from different weeks in the course. 

6. Observations / Possible Lines of Inquiry: This is more imaginative, suggestive 
and exploratory. Use this space to chart lines of flight or inquiry that are 
underexplored in the text but may be interesting avenues to explore in the field or 
in conversation. 

 
The 20 minute presentation has to be submitted with a 1000 word literature review of the 
readings to the instructor 24 hours before the lecture.  Feel free to use this format to also 
structure your literature review as a report. 
 

2) Creative Non-Fiction Piece 
 
Due to the vast interest in our class in exploring pleasure, desire, the erotic, sex-positivity 
and gendered embodiment in our class, for our creative non-fiction exercise we will co-
create an intersectional, de-colonial and inter-faith anthology (just for our reading) of 
short stories, long prose/poems, spoken word pieces, or photo essay (which can be in the 
first or third person) on this theme. The tentative title will be: The Fractured Loci: 
Reviving the Erotic in Religious Feminism. At the end of the semester, we will throw a 
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party for ourselves and recite/perform excerpts from our pieces (if we are willing, this 
portion will not be evaluated). 
 
The aim of this assignment is to challenge you to practice the de-colonial scholarship by 
learning to think from where you are situated, through your body and sensibilities, and 
your heart. The ability to create and translate knowledge from our situatedness and 
through the medium of storytelling challenges us to find nuances, practice critical and 
embodied thinking, and reflect on how we have been conditioned to “argue” in academic 
settings. The ultimate learning objective is to experiment with showing an argument 
through symbols, stories and creativity as opposed to telling an argument. Due to the 
subject matter, in your pieces, you must be careful not to reproduce or embody in your 
thinking the very logic of coloniality (othering, orientalist gaze, modernity/backwardness 
etc.) in your discussion. You can choose to address, respond to and work within a specific 
religious-feminist tradition and context. Or if you choose not to work within a specific 
religious tradition or context, you must still engage with categories of analysis, symbols, 
course themes and focus on de-colonial, queer and secular scholarship on “religion.”  
 

3) Research Paper 
 
The task of this assignment is to explore issues of interpretive authority, textual exegesis 
and de-coloniality within religious feminist thought. Instead of writing from the outside, 
about a community, a tradition, or other women, in a disconnected and colonial way, I 
challenge you to situate yourself as a secular or faith-based scholar working within the 
horizon of a specific religious (con)text and tradition.  
 
The paper should include the following:  
 
Part 1: Positionality and Ethics of Knowledge Translation 
Use the readings provided in class, or beyond, to first establish your positionality and the 
ethics of knowledge translation and textual interpretation that arise from within the 
tradition. In this section, you want to clarify your intentions as a scholar, the ethics of 
translating from your situatedness and an explanation of your choice of a theoretical 
framework (de-colonial, inter-faith, intersectional, critical disability studies, secular etc.).  
 
Part 2: The Method of Textual Interpretation and Framing the Problem to be Addressed 
In the next section, you will summarize the method of textual interpretation and how you 
will analyze the (con)text. By (con)text, I am referring to the contemporary struggle of 
social justice you will be addressing; the analytical tools/traditions of hermeneutics you 
will be drawing upon to do this work from within the tradition; and how the issue has 
been engaged with (if at all) within the tradition. This section is not only a literature 
review and summary of your method of textual interpretation, but it is also where you 
will frame your research question and the problem to be addressed through the tradition 
itself. You want to make sure to connect this section to the first as our 
positionality/situatedness within a tradition might shape or give texture to the questions 
that arise in our employment of the method of interpretation.  
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Part 3: Textual Exegesis: Practicing Interpretive Authority 
In the final section, select (con)textual material (either a religious text such as a Bible 
passage, a sermon, a prayer etc. or a cultural/historical story rooted in religious 
symbolism). Use the method, and your positionality, to perform a close reading of the 
(con)text and explore whether there are openings/lines of flight for addressing the social 
justice concern; or if there are potential ways of subverting or disarming the text through 
context/or epistemic disobedience; or if  your interpretation is revelatory and provides 
pathways for secular feminist movements in addressing the issue. This last part is more 
creative and the direction will vary from person to person.  
 
Accessibility Assessment:  
 

In order for me to support your unique needs as a learner, please fill this out. Feel 
free to use this as a communicate tool to articulate access needs in lecture, in office hours 
or via email. I am happy to work with you to make sure our classroom and learning 
experience is accessible and consent-based. 
 
Identifying Access Needs 
 

 
 

Access	
Needs

Respect

Classroom	
Design

Interpersonal	
Relations

Bodies	wil	be	
bodies



 16 

Classroom Cultures and Learning Styles 
 
Shade in below which learning style best explains how you process 
information and study.  
 

 
 
 
Building community 
 
Imagining a classroom community culture. Write or draw a scenario of an ideal learning 
experience taking place within this course. How do students and teachers behave, relate 
with one another? What does learning look like? What does a sense of community feel 
like in a classroom? 
 
 
 
 
 
 
 

Learning	Styles

Verbal

Speech,	Writing,	
Words

Solitary

Self-study

Social

Group	learning

Logical

Reason

Physical

Touching,	Hands,	
Body,	Physical	
movement

Visual

images,	colours,	
movies

Aural

sound,	music,	
oral	recitation


